This study aimed at evaluating the performance of university student-teachers participating in the teacher education program based on the perceptions of the academic university supervisors and cooperating teachers. The survey used in this study comprised of (52) items distributed on a random sample consisting of (20) supervisors and (300) cooperating teachers. Results of the study indicated that university supervisors reported moderate performance level for student-teachers while cooperating teachers reported low performance level for them. Significant differences were found for qualification and experience variables, while no significant differences were found between academic supervisors' and cooperating teachers' evaluation level of performance. Finally, practical and theoretical recommendations were provided for the field of study.
INTRODUCTION
The teacher is considered the basic factor in the learning and teaching process. As a result, evaluating and modernizing the techniques of his/her preparation and training plays a significant role in the educational improvement and development (Abu-Nemra, 2005). In addition, preparing a teacher for job requirements is of the most key issues which received concern from the educational community. The educational quality and consequently the nations equality and their future are identified by the degree of teacher's quality, therefore, preparing the best teacher's quality represents a key assignment which has an essential role to achieve the desired educational development which leads to the comprehensive development of the community (Al-Hadeethi, 1998).
Teacher's importance has resulted in several reform movements in the field of teachers' preparation and training. Such Movements focused on teacher's performance and competence, which considered the practical training as pivot for teacher's preparation (Abu-Zaineh & Abu-Libdeh, 1995). Moreover, educational movements have focused on creating strong relationships between the school and teacher's preparation programs which are represented by unifying university professors, cooperating teachers, academic supervisors, and student-teachers' effort (Beynon & Onslow, 1992) .
Teachers' preparation programs consist mainly of three main fields: The specialized scientific (Academic), general cultural, and the educational professional fields which aim mainly at preparing a competent teacher. The educational or professional preparation for the teacher is a set of courses and study material including teaching and learning theories and ends with the practical education for the future teachers (Al-Hadeethi, 1998).
The practical education is considered the tactual chance for the student teacher to acquire the various fields of growth and to acquire actual teaching experience, practices, and skills especially when there are active supervision and guidance by the academic supervisor and the cooperating teacher. In consideration of the practical education internationally the main side of elements teacher's preparation programs, it is covered by existing changes to improve it directly because the laws and systems stated the increase of its proficiency and period in order to prepare the successful future teachers (Guyton & McIntyre, 1990) .
The academic supervisor is regarded as an important element participating in the practical education because of his/her experience needed by student-teachers. In addition, he/she is the main link between the faculty and cooperation school. Moreover, he/she is familiar mainly with any issue happening in the educational field. His responsibilities are basically the surprising teaching deeds of student-teachers directly, attending some lessons conducted by student-teachers, expressing opinions and discussing them in the procedures of their execution, holding meetings and periodical education symposiums to handle the problems faced by students, and discussing any subject the supervisor feel that students need. (Al-Khataibeh, 2002).
The cooperating teacher performed an active role to train the student-teachers because he is responsible for the training in the actual field inside the classroom and because he is the nearest elements of practical education to the teacher student, who is compelled to create a relation with the cooperating teacher. Because of cooperating teacher's strong relationship with the study material, pupils, and his teaching experience, he has a unique role towards the teacher student during his training and his assessment to determine the weak and strong fields to reach the excellent level. His important responsibilities are: Identifying the student-teachers with the class and school environment, supervising their performance during the lesson execution, expressing opinions about advantages and disadvantages, making them familiar with the semester and daily plans, belittling the difficulties and problems facing students, and representing some typical lectures to them and participating these lectures' assessment (Abu-Jaber & Ba'arah 1998).
In spite of the pragmatic development in the educational systems and polices in most countries including Jordan but the practical education field still needs more assessment and revision to improve (Abu-Jado, 2001). Accordingly, assessment process to practical education should be conducted to determine us proficiency and influence to improve student-teachers' and its ability to make them acquire new practices fitting with process of educational process and the development of program is step by-step in the light of the results of assessment process. The assessment process discovers certain result of practical education, either positive or negative. As a result this leads to modify the mistake, and strengthens the truth (Al-Kateeb, 1998) stated the importance to conduct continuous assessment process to the program of practical education to aim at determining the extent to which the trainers make use of and determining the strong sides to consolidate and the weak sides to avoid.
Finally, importance of guidance and supervision in the practical process, what is for the academic supervision and cooperating teacher due to their knowledge, specialization, and experience have explicit role to train the teacher student and to make the program successful, they both are sides of practical education (Ronk et al, 1991) . Based on what mentioned above, the researchers feel that they are compelled to conduct this study because it reflect the important role done by academic supervisor and cooperating teacher in the program of practical at the Hashemite university and Private Zaytona University, by assessing in this student-teachers performance in this program to determine the strong and weak points in the program, and to provide who are responsible for the program with feed-back suggestions, and recommendation in order to develop the student to be the wanted teacher.
Even though there are many studies dealing with student teachers worldwide, research studies assessing the quality and reality of student-teachers' performance by the academic supervisor and cooperating teacher together in the program of practical education in the Arab World doesn't take the same interest. Accordingly, this study aims at evaluating student teacher performance participating in the teacher education program based on the perceptions of university supervisors and cooperating teachers. Based on that the following research questions are formulated: 1-What is the level of evaluation of student-teachers performance participating in the teacher education program based on the perceptions of the academic university supervisors? 2-What is the level of evaluation of student-teachers' performance participating in the teacher education program based on the perceptions of the cooperating teachers?
3-Are there any significant differences in the level of evaluation due to gender, experience, and the academic qualification?
4-Are there any significant differences between the level of evaluation of academic supervisor and cooperating teacher of the student-teachers' performance in the program of practical education?
METHODOLOGY
The researchers used the descriptive approach (survey) which suits the study by determining and analyzing the research problem through using questionnaire which was filled by the academic supervisors at two Jordanian universities and the cooperating teachers in the first Zarqa education directorate and the first Amman education directorate to determine their assessment degree for the student-teachers' performance in the program of practical education.
Participants
The participants in this study were 300 cooperating teachers randomly chosen from the larger study (Table  1 ) plus 20 academic supervisors from the two teacher education universities. Table 1 shows distribution of the individuals according to gender, teaching experience, and academic qualifications. 
Instrumentation
The questionnaire consisted of three sections: information about the participants (gender, experience, and scientific qualifications), 22 items to assess the administrative performance for the student-teachers, and 30 items to assess the student teachers' professional performance. The second and third sections were to assess the student teachers from the academic supervisors' and cooperating teachers' points of view. The survey validity was
determined by giving it to a number of academic advisors from the university department of teaching methods and curriculum who supervised the practicum. They were asked for feedback about the suitability of each item in determining the student-teachers' performance on practicum. The survey reliability was determined by using the survey to assess 35 student teachers outside the study sample while they were on a 3-week practicum. The internal consistency factor was calculated through Cronbach's Alpha within the section of the assessment and for both assessment sections of questionnaire as shown in Table 2 . Table 3 shows Cronbach's alpha for the two assessment sections of the questionnaire ranged from 0.79 to 0.87 with a Cronbach alpha of 0.83 for the combined assessment sections of the questionnaire. Cronbach's alpha values greater than 0.7 are said to have good inter-item correlation and thus are considered reliable. The student teachers were assessed by the academic supervisors and cooperating teachers for each item on the questionnaire. Each task was graded 0-5 with 4.5 -5 being very high, 3.5 -4.49 high, 2.5 -3.49 medium and less than 2.5 low. The student teachers therefore achieved total grades from 22 to 110 for the administrative performance section of the questionnaire. The professional performance section also had five grades with total scores ranging from 30 to 150. The final assessment grade resulted from the addition of the two scores.
Statistical process
Averages and standard deviations were calculated to answer the first and third questions. Averages, standard deviations, T test, variation test, and Tukey Teat for the post-comparisons were calculated to answer the first question. Averages, standard deviations, and T test were calculated to answer the forth question.
RESULTS AND DISCUSSION

Study findings and discussion
To answer the first research question, Averages and standard deviations were calculated for each field and all fields to the academic supervisors' responses to determine their assessment degree for the student-teachers' performance as shown in table (4). Table ( 4) shows that the academic supervisors' responses to their assessment degree for the studentteachers' performance was medium in every field and in al fields, first field average (3.095), the second (3.226), all field average (3.095) and accordingly these findings are within the standard from (2.5-3.49) which shows that the assessment degree was medium due to the standards the researchers stated. Maybe it refers to the supervisors that they feel there are several aspects in which they are passive. Maybe the reason for that it refers to the absence of theoretical courses explaining the practical education and connection the theoretical courses with attitudes and practical applications as well as the shortness of its duration, absence of cooperation among some cooperating schools and their teachers with student-teachers. Accordingly the academic supervisors' responses were medium because of their care to assess the actual performance of student-teachers. In addition, their assessment is important because they are one of the most key parts participating in the practical education program by providing clear picture to those who have relationships in that program. This finding is rather similar to the student-teachers' responses giving low degree to the student-teachers' performance.
To answer the second research question, Averages and standard deviations were calculated for each field and all fields to the cooperating teachers' responses in their assessment degree for the student-teachers' performance in the practical education program at the Hashemite University and Al-Zaytoonah Private University of Jordan as shown in table (5). Table ( 5) shows that the cooperating teachers' responses to their assessment degree for the studentteachers' performance in the practical education program at the Hashemite University and Al-Zaytoonah Private University of Jordan was low in every field and in all fields, first field average (2.23), the second (2.26), all field average (2.25). The reason is the limit of student-teachers' role and responsibilities during the period of practical training, and existence of some weak aspects in their preparation. These aspects are the absence of the theoretical courses to prepare students for the practical education, and the absence of minor teaching labs in the department of teaching methods and curriculum to make the students identify the classroom and school environment and practice the teaching process by showing typical classes to see and to criticize and to identify the weak and strong aspects. In addition, most courses lack the practical attitudes and applications especially teaching techniques. Besides, the reason may be for shortness of practical training period which lasts two days a week and for one term.
To answer the third research question, Averages and standard deviations were calculated. T test was used to determine the significant differences among the averages of male and female teachers' responses as shown in table (6). Table ( 6) shows there are no any significant differences (α= 0.05) among the averages of male and female teachers' responses to their assessment degree for the student-teachers' performance at the level of every field and at all fields. To determine cooperating teachers' assessment degree for the student-teachers' performance due to experience, variation analysis teat and Tukey test for the post-comparisons were used to determine the significant differences between averages in every field and all fields as shown in table (7). Table (7) shows there are significant differences to the assessment degree of cooperating teachers to the student-teachers' performance maybe to experience in the second field and in all fields level. To determine these significant differences Tukey test for the post-comparisons was used to as shown in table (8) Table ( 8) shows there are significant differences (α= 0.05) to the assessment degree of cooperating teachers to the student-teachers' performance due to experience in the second field and in all fields level to the favor of (6-10 years). Maybe the reason it refers to these teachers are more serious than others in the response on the questionnaire; these teachers are more prepared that others by their participation in the educational courses to acquire new experiences, skills and practices and by their interest to develop themselves. To determine the assessment degree of cooperating teachers to the student-teachers' performance, Tukey test for the postcomparisons was used to determine significant differences between the averages at the level of every field and at all fields as shown in table (9). Table (9) shows there are significant differences to the assessment degree of cooperating teachers to the student-teachers' performance due to academic qualification at the level of every field and at all fields. To determine these significant differences Tukey test for the post-comparisons was used to as shown in table (10) Table ( 10) shows there are significant differences to the assessment degree of cooperating teachers to the student-teachers' performance due to academic qualification at the level of every field and to the favor of high academic qualification (Master and higher. Maybe the reason it refers to these teachers with high academic qualification are the ore prepared. as a result, their responses on the questionnaire were more objective and accurate about these students performance.
To answer the fourth research question, Averages and standard deviations were calculated. T test was used to determine the significant differences among the averages the responses of academic supervisors and cooperating teachers' assessment degree for the student-teachers' performance as shown in table (11) Table ( 11) shows there are no significant differences between the academic supervisors and cooperating teachers' assessment degree for the student-teachers' performance in the program of practical education at the Hashemite University and Al-Zaytoonah Private University of Jordan to the level of every field and all fields.
Maybe the reason it refers to the academic supervisors and cooperating teachers are experienced to supervise the program of practical education and as a result there responses are rather similar to the studentteachers' performance (medium and low) because of their belief that these students suffer from some weak aspects represented in lack of different teaching skills and communication skills, self-learning, classroom management, assessment, and the feedback in addition the reason for the similarities in the academic supervisors and cooperating teachers' assessment degree responses for the student-teachers' performance in the program of practical education is their belief that there are some mistakes in preparing and qualifying these student-teachers by focusing on the theoretical courses and absence of application and there are no theoretical courses for the practical education and the shortness of the training period. In addition, these academic supervisors and cooperating teachers are the closest to these students, and they were chosen on scientific bases that maybe it is due to experience and qualification. Accordingly they gave responses reflected the actual performance level. Besides, they were keen to assess the students objectively.
RECOMMENDATIONS
In the light of study findings, the researchers recommend:
-Reconsidering practical education programs at Jordan universities by connecting the theory with the actual application and stating theoretical course about practical education before application.
-Making sure of the choice of cooperating teachers at cooperating schools -Increasing the interaction among the participated parts in practical education program by holding periodical meetings and specialized workshops to reach to the active practical education program which enable these students to be the requested future teacher.
-Conducting other studies including various variables about assessing practical education programs at Jordan universities with different variables.
